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Description
Miller Education Center (MEC) is an alternative school located in the Hillsboro School district that serves
approximately 100 middle and high school students. Students that attend MEC face a myriad of issues that
pose as a challenge to meeting standard performance in a traditional school setting. While teachers or
counselors at the students’ home schools make the referrals for students to attend MEC, all students are still
required to apply and interview with the principal to be able to enroll.
A needs assessment of MEC services was completed in February 2014. Completion of the needs assessment
revealed that MEC high school students currently have an advising period scheduled into their curriculum.
However, advising periods are typically unstructured and are used as advising staff see fit. MEC high school
students who were enrolled in advising were surveyed to understand how they perceived advising sessions.
Overall, students were interested in seeing greater incorporation of group games, college preparation, and
relationship building skills in advising sessions. MEC students were less interested using advising time for
reading (silent and aloud) and personality testing.
After analyzing student survey results and discussing the advisory program with the principal at MEC, it was
determined that the high school students could benefit from implementing a resiliency-based curriculum in
the current advising program. A more structured approach to advising sessions had the potential to meet the
interests of students but also to foster greater resiliency and coping strategies for the high school student
population as a whole.
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Occupational Therapy
Rights
Terms of use for work posted in CommonKnowledge.
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Community Partnership with Miller Education Center 
Miller Education Center (MEC) is an alternative school located in the Hillsboro School 
district that serves approximately 100 middle and high school students. Students that 
attend MEC face a myriad of issues that pose as a challenge to meeting standard 
performance in a traditional school setting. While teachers or counselors at the students’ 
home schools make the referrals for students to attend MEC, all students are still required 
to apply and interview with the principal to be able to enroll.  
 
MEC is a unique institution in that they provide alternative paths to education that 
separates themselves from other traditional learning environments. Their mission is to 
provide individually tailored educational opportunities to students in order to promote 
greater self-esteem and sense of personal responsibility. MEC’s small class sizes of 
approximately 10-17 students allow teachers to have personal interaction with each 
student and provide greater support.  
 
Many of MEC’s students fall into the category of an “at-risk” youth population. This 
places the student population at greater risk for both mental health issues and chronic 
illness, in addition to chronic poverty and underemployment (Felitti, Anda, Nordenberg, 
Williamson, Spitz, Edwards, Koss, & Marks, 1998; Morris, 2000). At-risk youth also 
have a higher likelihood of engaging in risky behaviors such as alcohol and substance 
abuse, criminal activity, and unprotected sex (Morris, 2000). 
 
Needs Assessment 
A needs assessment of MEC services was completed in February 2014. Completion of 
the needs assessment revealed that MEC high school students currently have an advising 
period scheduled into their curriculum. However, advising periods are typically 
unstructured and are used as advising staff see fit. MEC high school students who were 
enrolled in advising were surveyed to understand how they perceived advising sessions. 
Overall, students were interested in seeing greater incorporation of group games, college 
preparation, and relationship building skills in advising sessions. MEC students were less 
interested using advising time for reading (silent and aloud) and personality testing.  
 
After analyzing student survey results and discussing the advisory program with the 
principal at MEC, it was determined that the high school students could benefit from 
implementing a resiliency-based curriculum in the current advising program. A more 
structured approach to advising sessions had the potential to meet the interests of students 
but also to foster greater resiliency and coping strategies for the high school student 
population as a whole.   
 
Development of a Resiliency-Based Model and Advising Curriculum 
The basis for designing the resiliency-based advising program first started with the 
development of a visual model for determining how external and internal factors affect 
the individual to attain healthy development and lower resiliency risk. Ginsberg’s (2011) 
7 C’s of resiliency were used as the core internal characteristics to build upon to nurture 
an individual’s resiliency. Seven modules were produced with the intentional selection of 
activities based on the 7 C’s of resilience. Occupational therapy students were mindful of 
choosing activities that would encapsulate all of the 7 C’s as well as to give students 
opportunities to practice different skills rather than being taught about resilience as an 
abstract concept.   
 
While developing the materials, occupational therapy students were mindful of clients’ 
needs, the clients being both the advising staff and MEC students. For every module, a 
group protocol complete with facilitator’s notes was created with the idea that advising 
staff would need to spend very little planning time to implement the group. Occupational 
therapy students were also cognizant of the high school students’ responses to the needs 
assessment survey. The interests of the students were integrated into the curriculum to 
include practical, yet enjoyable activities to engage in with their classmates and 
potentially with their respective families.  
 
Feedback from MEC Staff Presentation of Program 
During the spring semester, occupational therapy students delivered a training session to 
MEC staff to introduce the resiliency-based advising curriculum as well as the 
importance of fostering resiliency within MEC’s student population. The manual was 
presented to the staff not as a mandatory curriculum but a tool to supplement MEC staff’s 
current efforts. Part of the training presentation included an activity to identify MEC high 
school students that might not have a strong connection to a staff member. A sample of a 
group protocol was also distributed to staff members to familiarize them with the format 
of the modules. 
 
Feedback from MEC staff included: 
 Concern with time to implement program – Currently sessions are only 20 
minutes in length twice a week. However, MEC principal is interested in 
combining the two sessions into one 40-minute session that would take place once 
a week. 
 Explicitly fostering a resiliency culture within the school, not just using advising 
sessions to focus on resiliency building activities.  
 Positive feedback toward student relationship activity - Staff was able to identify 
the quality of the existing relationships with students and distinguish those 
students who could benefit from a more intentional interaction approach from 
staff members 
Overall, the presentation generated a productive discussion about MEC student needs and 
how staff can be more supportive in building resiliency and a creating a safe and 
compassionate environment for students. 
 
Final Product for Miller Education Center 
The final product presented to MEC consisted of a manual containing the resiliency-
based curriculum, protocol to train future staff in use of resiliency modules and required 
materials, and resiliency literature resources (needs assessment and student literature 
reviews).  MEC staff will also be given an electronic copy of the manual that will be 
made available to all staff on the school’s server.  
 
Future Directions 
Based on the response from MEC staff, it is apparent that greater efforts can be made to 
develop methods for building resiliency in this population. It is the hope that future 
successors of the project will build upon the resiliency-based advising curriculum with 
the potential to pilot the program at MEC. If the curriculum were to be piloted, this would 
serve to strengthen the community partnership between Pacific University and MEC and 
measure the efficacy of the curriculum. This would also give future occupational therapy 
students the opportunity to further refine the program and add more elements of 
resiliency building to MEC’s school environment.  
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Module Protocols 
Resiliency-Based Curriculum for Advisory Program 
 Name of 
Module  
7 C’s  Description  
1 Stress 
Management  
Coping, Character, 
Confidence, 
Competence, Control 
Identifying, managing 
and relieving stress. 
2 One Rung at a 
Time 
Confidence, Control Goal setting. 
3 Resiliency 
Characteristics 
Confidence Identifying strengths  
4 Assertive 
Characteristics 
Control, Confidence, 
Coping, Connection 
Learning to foster 
healthy relationships. 
5  Community 
Membership  
Connection, Character, 
Contribution  
Understanding how 
youth fit into the 
community web. 
6 Lifeline Confidence, Connection Fun, hands on activity 
using team building 
and problem solving. 
7 Boundin’: 
Responding to 
Life’s 
Challenges 
Character, Control, 
Confidence 
Facilitates group 
discussion for coping 
and control. 
 























Name of group:  Boundin’ - Responding to Life’s Challenges 
   
Session Purpose: This activity is focused on character and coping from the 7 C’s of resilience.  
The activity is an approach to help students distinguish between healthy and unhealthy 
alternatives to social and mental health issues.  It’s objective is to positively influence student 
health practices and behaviors by integrating personalized strategies for decision making that 
engage students based on their interest and motivation. 
 
Session Goals: 
The goal of the session is to watch a short film and discuss the problem that was encountered 
and how the lamb in the film copes with his problem and eventually overcomes.  This activity 
was originally designed for middle school students but was found to also be effective with high 
school students and the cartoon provides a certain level of silliness for the students to enjoy. 
 Objective #1: To identify resilient and non-resilient decisions and alternatives to meeting 
life’s challenges. 
 Objective #2: Help students set a personal goal to increase resiliency. 
o This part is OPTIONAL w/ Appendix D. 
 
Group Leader Role:  
The advisor will facilitate a whole-group discussion that relates to the film and choose different 
questions for the group to address. If desired, the advisor can list both resilient and non-resilient 
alternatives to meeting life’s challenges that students suggest on the board during class 
discussion. 
 
 Following the discussion, the teacher should emphasize that challenges are a regular part of 
life.  When challenges and adversity are presented, individuals must decide between healthy 
and unhealthy choices.  Attempts to cope using unhealthy choices may lead to additional 
difficulty.  By contrast, building resilience can help individuals to cope with difficulty in healthful 
ways.  Resilient individuals still experience difficulty, yet they are able to manage their 
challenges through positive thoughts, behaviors, and actions. 
  
PROCEDURES 
 
Introduction:  
The introduction includes a quick talk about how we all face challenges in life and there is no set 
way for overcoming those challenges so we all define our own strategies.  Then the video 
“Boundin’” is played for the students, it is a short, 4-minute film that can be found at the 
beginning of the movie “The Incredibles”. 
  
Activity:  
1. Watch a clip or listen to a story of how a fictional character encounters a difficult 
situation. 
a. In this short film, the situation is a lamb who has all his beautiful wool sheared off 
and is then loses his feeling of worth. 
2. Discuss strategies for the lamb to overcome the difficulty they faced. 
3. This should then lead to a discussion of what is an obstacle or difficulty that each person 
in the group has faced and what was their strategy to overcome this problem. 
4. Allow the group to share other ideas for problem solving or coping. 
 
Questions for discussion may include: 
a. What difficulty or challenge did the lamb encounter? 
b. What are some of the difficulties or challenges that students face? 
c. How did the lamb initially respond to this challenge? 
d. What are some nonresilient (unhealthy) choices the lamb could have made? 
e. What are some nonresilient (unhealthy) choices individuals sometimes make in responding to 
challenges? 
f. What resilient (healthy) choices did the lamb make? 
g. What are some resilient (healthy) choices individuals make in responding to challenges? 
h. How did the jackalope help the lamb? 
i.  Did the lamb’s challenge go away? 
j.  How did the lamb respond to this challenge thereafter? 
k. What differences can choosing to respond to challenges with resilience make in life? 
 
 
Sharing: What are some personal challenges you have encountered/faced and how did you 
respond to this challenge? 
  
Processing: How did you feel about the choices you made and what are some other 
approaches you could have taken? 
  
Generalizing: Ask the rest of the group to provide ideas and suggestions for other ways to 
manage how they encounter the situation.  What are other approaches?  
  
Application: Do they see a best way for dealing with a problem they have encountered? 
 
Summary:  Advisor will summarize healthy and negative ways that the students have dealt with 
stressful situations and reinforce how the support of peers and suggestions they provided might 
be ways to approach future situations. 
  
Supplies and Costs:  
TV/DVD or computer monitor 
DVD – Boundin’ – A 4-minute Pixar film 
 
References: 
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Appendix D: Resilience-Building Worksheet 
Name:__________________________________________________________ 
 
1) Think about a specific goal that you can set to build personal resilience this week.  
 
MY GOAL IS: 
 
 
2) Be sure the goal is achievable and measureable 
I will measure my goal by: 
 
3) Assess your current behavior related to resiliency.  Where are you now?  Where do you 
want to be by the end of the week? 
Currently I am: 
 
4) Make a plan. What steps do you need to take to reach your goal? How can your family, 
friends, or classmates help you in reaching this goal?  
 
Steps needed to reach this goal include: 
 
 
My friends, family, or classmates can help me by: 
 
 
5) Evaluate your progress. Briefly note how you did each day in building resilience? 
Monday Tuesday Wednesday Thursday Friday Saturday Sunday 
 
 
 
 
 
 
 
 
 
      
 
  
Strategies for Building Resilience 
 
1. Work on relationships with family.   
Good relationships with family members are important. While you are becoming more 
independent, it is important to remain close with family who can provide strength and 
encouragement during difficulty. 
 
2. Develop a relationship with a mentor.  
A mentor is a responsible person who can offer guidance and support when needed. Extended 
relatives, teachers, coaches, and clergy are each examples of possible mentors. These 
individuals can help during difficulty by offering advice, providing perspective, and helping you 
access needed resources.  
 
3. Choose responsible and supportive friends.   
Responsible friends will likely encourage you to respond to life challenges with dignity and 
respect. Supportive friends will take the time to listen and provide thoughtful advice. Choose 
your friends wisely. 
 
4. Confront feelings. 
Dealing with feelings and emotions during difficult times is challenging, yet important. Avoid 
denying thoughts, feelings, and emotions. Rather, find helpful ways for expressing yourself 
during a challenge. Talking to others and writing in a journal can be helpful in working through 
difficult feelings.  
 
5. Choose healthful coping strategies. 
Harmful reactions to life challenges only make matters worse. Resist any inclination to cope with 
challenges through substance abuse, violence, unlawfulness, or other unhealthful behavior. 
Healthful strategies may include exercise, deep breathing, and doing something you enjoy.  
 
6. Ask for support during times of need. 
Resilient people learn to rely on those around them in accessing help. Asking for help is a sign 
of humility and resourcefulness, not weakness. Do not expect others to know what you need 
without your asking. 
 
7. Identify a support group. 
Support groups are made up of others who are experiencing, or have experienced, similar 
challenges. Support groups provide an opportunity for sharing thoughts and feelings in a safe 
place. Many find it helpful to learn how others have responded to similar challenges. 
 
8. Participate in school and extracurricular activities.  
A sense of belonging can be important during times of difficulty. Actively participating in school 
activities can help young people feel connected to others and increase resilience.  
 
9. Engage in healthful behaviors.  
Coping well with adversity requires a proactive approach. Getting plenty of sleep, exercising 
regularly, and eating healthful foods are very important during challenging times. 
 
10. Serving others.  
Serving others helps to put one’s own challenges in perspective. Acts of service also release 
chemicals in the brain helping individuals feel relaxed, happy, and energized. 
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Miller Education Center Advisory Program: Needs Assessment 
 
 
 
Miller Education Center (MEC) is an alternative high-school within the Hillsboro School 
District. It provides a safe educational environment for middle school and high school students who 
are not succeeding in a traditional middle school or high school. Most students are referred to MEC 
by a teacher or counselor from school, then must apply and interview with the principal in order to 
attend.   The student population at MEC is considered “at-risk” because of a variety of characteristics 
that make them less likely to succeed academically; many come from challenging situations at home 
that influence their ability to focus in school.  Other students work part-time in order to support their 
families and therefore find the traditional school setting too demanding and schedule to be very 
overwhelming.  
MEC asked for assistance creating and organizing a new advisory program, due to concerns 
that their current advisory program lacks structure, organization and integration with their 
curriculum. Advising is a very important program for at-risk youth and holds a lot of potential to 
promote health and wellness.  Benson & Poliner (2013) provide the following definition of advisory 
programs: 
In an advisory program, students meet regularly with a small group of peers and an advisor 
over multiple years; such programs give every student a mentor.  Advisory groups can include 
activities or discussions, but they aren’t academic classes.  Advisor-advisee interactions are low-
pressure and supportive.  Advisories build community; they promote academic success, social-
emotional learning, and postsecondary planning; and they can support the community when 
tragedies occur.  (p. 51) 
 MEC would like a revised and enriched advisory program and they would like it to be based 
upon the concept of resiliency. This needs assessment analyzes the data collected through the lens of 
these models: Bronfenbrenner’s Ecological theory of development and the Person-Environment-
Occupation model. The remainder of this paper will discuss the team’s research findings, and 
recommendations for a new advisory program at MEC.  
 
Population:  
MEC exists to serve at-risk youth by providing access to education necessary to achieve a 
GED or high school diploma. The goal is reached through reducing the barriers that exist which inhibit 
performance in the school environment as well as by providing modified classes that match their 
abilities. Along with this, MEC strives to provide a “just right challenge” while increasing support for 
its students for the purpose of gaining the necessary skills to be successful outside of the school 
environment. The goal is that these skills will help them independently succeed in employment or 
higher education. 
The population at MEC is 60% female and 40% male between the ages of 12-18 which is 
consistent with the average ages in middle and high school.  Currently, there are around 84 high 
school students at MEC with more juniors and seniors then freshman and sophomores. The middle 
school program consists of 12-14 year olds and many of them are here due to major behavioral and 
emotional issues. These individuals are all considered to be at-risk and come from a wide range of 
backgrounds, lifestyles, cultures and ethnicities. The population at MEC consists of 55% white, 4% 
African American, 2% Asian and 6% American Indian. They come to MEC with a breadth of life 
experiences and personal histories which have impacted them greatly making it necessary to access 
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the services of MEC to gain the support needed in order to be successful. Although MEC has many 
smaller programs, we have conducted a needs assessment focusing specifically on the high school 
population per stakeholder’s request. 
The high school population at MEC exhibits a wide range of at-risk characteristics and is 
estimated to engage in a variety of at-risk behaviors including: abusing alcohol and other substances, 
failing in school, committing crimes, and engaging in unprotected sex. Morris (2000) describes risk 
factors associated with these behaviors that jeopardize the healthy social, emotional and behavioral 
development of young children. These include: low self-esteem, teen parenthood, inadequate 
opportunities for success in school, lack of motivation, insecure attachment, parents with depression 
and other mental health issues, parents with drugs and alcohol addictions, poverty, social isolation, 
gang affiliations,  physical disabilities and other physiological problems, development and language 
delays, exposure to domestic violence or other traumas, physical and emotional abuse and neglect. 
All of these risk factors dramatically increase the chance that these populations will have difficulty in 
school or will develop behavioral issues.  Students that exhibit these risk factors are unlikely to 
graduate from high school and have a higher dropout rate (Henderson, 2013).  
 
Partnering Community Organization 
Miller Education Center has a mission of teaching students in the way they learn best and 
provide them with alternative paths to education. Their mission is supported by providing inventive 
and individualized educational opportunities in order to develop self-esteem, and increased 
responsibility. MEC supports Hillsboro School District strategic goals which are to decrease the 
dropout rates by 50%.  In 2012, 12.6% of all students in the Hillsboro School district dropped out of 
high school (“Hillsboro High School 2012 Graduation Rates,” 2013)  
The staff at MEC consists of two teachers per each grade, principal, guidance counselor, and 
the secretary/receptionist.  The class sizes average between 10-17 students and because of the low 
student to teacher ratio, it allows for small group instruction. This is an important support for the 
students at MEC.  
MEC offers a variety of programs to meet the needs of the students. The high school 
provides an onsite day care for teen parents. They also offer both parenting classes and early 
childhood education to enhance performance in their roles as parents. MEC provides access to 
afterschool programs which provide a safe environment for these youth to engage in activities that 
are both meaningful and productive.  
 
Environmental Contexts and Stakeholders:  
Bronfenbrenner’s  Ecological  Model was the beginning of risk and resilience framework, 
designed by an ecological theorist to show that child and adolescent development is greatly affected 
by interactions “between the biological, psychological, and social characteristics of a child and 
conditions in her or his family, peer group, school, and community” (Anthony, Alter & Jenson, 2009).  
In this model, the systems include the microsystem, mesosystem, exosystem, macrosystem, and 
chronosystem. (See Appendix A) 
Within the microsystem the child and adult relationships are formed. These one-on-one 
relationships and interactions occur in environments such as homes and schools. The main part of 
the microsystem that we are focusing on is the high school that these youth attend, MEC, which 
Miller Education Center Advisory Program: Needs Assessment 
 
 
includes the teachers and counselors. Many of the students at MEC have families that have 
decreased capacity to provide adequate guidance into adulthood for reasons such as addiction, 
family conflict, mental health issues and homelessness.  Overall, family systems tend to be of lower 
socioeconomic status, and are less educated. Many of these students are also parents which 
decreases their capacity to fully engage in a role as a student. Hanging out with friends has been 
identified by students at MEC as important. It would appear that the peers and social interactions of 
the students have a major impact in their development. The areas contained within a community are 
the neighborhoods in Hillsboro where the students live, connection to students at Pacific University, 
and gangs and job opportunities.  
The mesosystem is how the different microsystem components interact.  The mesosystem 
includes the interrelations that take place between two or more environments such as home and 
school, or home and community. These are environments where youth spend much of their time.  At 
MEC, the youth spend five hours a day in school which becomes an opportunity to foster healthy 
relationships through the advisory program with faculty and staff members.  A goal of the new 
advisory program is to help promote development of these healthy relationships.  This would include 
strategies for teachers to interact with counselors about how to best advocate for students. Keeping 
communication between staff open plays a major role in making sure issues are quickly addressed.  
This might also include how the staff at MEC keep parents informed about the relationship that the 
school has with other community partners such as Pacific University. 
Within two Bronfenbrenner’s systems lies the microsystem and exosystem. Research shows 
that both play crucial roles affecting how at-risk youth learn to cope and become resourceful 
individuals in spite of negative circumstances and adversity.  These systems also influence each other 
in that they impact the degree of success at-risk youth experience in developing protective factors 
and resilience-based traits.  The system that influence at risk youth indirectly is the exosystem. These 
include welfare agencies, public health departments at not only the local level, but also the state and 
federal levels. The Hillsboro school district is in charge of determining requirements for the students 
to graduate and sets the budget which determines the funding of programs at MEC.  These all are 
responsible for distributing resources and deciding what practices in schools take place as well as 
school policies which all affect development of youth indirectly.  
Our culture, the macrosystem, decides the specific rules, values and norms that define the 
importance of youth resilience development. However, this same culture may stereotype at risk 
youth, become hostile and unsympathetic towards them, throughout their lives; negatively 
impacting development into adulthood. Another system, found at the macrosystem level is our 
political system. This system is very influential in that it delegates money towards programming 
based on resiliency. Therefore at risk youth rely on this system to help break down the barriers that 
exist and provide the necessary resources needed to acquire the protective factors in their lives in 
order to cope, thrive and ultimately function in everyday life.  
These systems put pressure on youth as they develop. Within the Ecological model, these 
systems influence one another and have an effect on whether or not at risk youth acquire the 
abilities to survive when negative circumstances are encountered.  If disruptions occur during any of 
these interactions within the systems, it creates risk which creates a need for protective factors to 
negate them. According to Brendtro (2006), the most powerful interventions with children and youth 
are those that seek to build a supportive ecology around a child.  That is why the development of a 
new advisory program based on resilience would be an influential protective intervention.  
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Conclusions 
After collecting data using various approaches (see Appendices B & C), we have concluded 
that the priorities for MEC is to create a successful advisory program that helps build resiliency within 
the youth. According to Zimmerman (2013) “resiliency theory provides a conceptual framework for 
considering a strengths-based approach to understanding child and adolescent development and 
informing intervention design.” The goal of this program is to approach advisory from a strength 
based model by promoting internal and environmental protective factors, as demonstrated by the 
person, environment and occupation interactions for each student (see Appendix D). By promoting 
these protective factors, we help mitigate risk factors increasing academic and life success 
(Henderson 2013). The first set of protective factors that need to be addressed relate directly to the 
person. These are considered internal protective factors. Henderson (2013) provides a list of 
protective factors that foster resiliency. This list includes: relationships; service/helpfulness; life skills; 
humor; inner direction; perceptiveness; independence; positive view of personal future; flexibility; 
love of learning; self-motivation; competence; self-worth; spirituality; perseverance and creativity.  
The environmental protective factors will help create a safe context for these characteristics 
to be built. According to Council of Urban Boards of Education (CUBE) and the National School Boards 
Association (NSBA), six environmental factors are considered to be most important for building 
resiliency in a school climate. They include: (1) feelings of safety amongst staff and students (2) 
supportive relationships within the school (3) engagement and empowerment of students as valued 
members and resources within the school community, (4) clear rules and boundaries that are 
understood by all students and staff, (5) high expectations for academic achievement, and 
appropriate behavior and (6) trust, respect and an ethos of caring.  Imbedded within this advisory 
program, will be specific training for the staff at MEC to help strengthen external factors. Our goal is 
to strengthen internal and external factors, to enhance their roles as student and as members of 
their community through activities that promote and enhance skills that promote resiliency.  
 
Recommendations & Action Plan  
(see Appendix E for detailed Action Plan) 
 
We have four recommendations for MEC:  
1. Add elements of resiliency to your current advisory program 
2. Incorporate staff training on resiliency based approaches before implementation of new 
advisory program. 
3. Lengthen the schedule for the current advisory period to allow for longer advising sessions. 
Benson and Poliner (2013), suggests that when redesigning an advisory program based on 
resilience, it is important to consider scheduling of advisory periods. It is more beneficial to 
have one longer advisory period per week than shorter ones multiple times a week to allow 
for students to fully engage the topics being discussed.  
4. Utilize the OTD students in OTD 625 to implement resiliency based approaches and strategies 
to further support the staff in this new advisory program.  
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Goals 
Outcome: Help MEC students gain skills in order to successfully graduate high school and pursue 
secondary education or a job.  
Goal 1: MEC students will experience an increase in self-efficacy within their role as a student 
and a community member. 
Objective 1:  After completion of 2 sessions of the advisory program based on resiliency, 50% 
of MEC students will make positive self-statements when asked to state their positive 
qualities.  
Objective 2: After completion of 2 sessions of the advisory program based on resiliency, 50% 
of MEC students will demonstrate skills that support engagement in volunteer or paid work, 
or job shadowing (i.e., completed resume, completed application etc.)  
Goal 2: MEC students will identify appropriate goals for themselves to be successful in their role 
as a student and in the community.  
Objective 1:  After completion of the ‘coping management skills session’ in advisory, 50%  
MEC students will identify 2 barriers to accomplishing their goals.     
Objective 2: After completion of the ‘coping management skills” session, 50% MEC students 
will develop 3 strategies that address the barriers identified by the student in order to 
successfully participate in school.  
 
Explanation of the ladder technique: “One Rung at a time” is a technique helping children reach 
their goals. There are two different ladders, one with all of the habits/behaviors that you do to keep 
you staying the way you are (on each rung), the other ladder lists steps that you take (each step is a 
sequential rung) to reach the goal. Begin working at the bottom of the ladder one rung at a time 
(Ginsberg, 2011). 
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Appendix A 
Ecological Systems Model: The systems interacting with students at Miller Education Center 
 
 
 
 
 
Macrosystem 
 
Exosystem 
Mesosystem Microsystem 
 
 
  
Students  
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Appendix B 
Student Survey & Results: Student impressions of advisory program 
  
Survey 
 
The purpose of this survey is to gather information relating to your feelings and opinions about your 
current advisory program. Currently you meet twice a week for 20 minutes each meeting. Some 
activities done in advisory have been: Team-building games, reviewing transcripts, and group 
discussions. 
  
Please help us to improve the quality of advising by completing this survey thoughtfully and honestly. 
Your answers are fully confidential; there will be no way to link you to any of your answers. The 
information we collect will be used to evaluate the usefulness of the schools current advisory 
program. Thanks in advance for your help. 
          
1. How many years have you been a part of this Advisory Program? (Circle the appropriate answer) 
  
1 
year 
2 
years 
3 
years 
4 
years 
 
For statements 2-10, circle the best number that represents your feelings about that statement. 
  
Definitely 
Yes! 
I think so Not 
sure 
I don’t 
think so 
Definitely No! 
1 2 3 4 5 
  
2. We discuss important topics in advisory 
that I feel are helpful to my success in 
school.  
1 2 3 4 5 
3. Advisory is a great place to get to know 
my peers.                         
1 2 3 4 5 
4. I feel like my advisor knows me well.            
                    
1 2 3 4 5 
5. I feel comfortable going to my advisor if 
I need help. 
1 2 3 4 5 
6. I feel comfortable going to my advisory 
teacher if I need help with an issue related 
to life outside of school. 
1 2 3 4 5 
7. I feel comfortable sharing information 
with my peers in advisory. 
1 2 3 4 5 
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8. Skills I’ve learned in advisory have 
helped with outside the classroom. 
1 2 3 4 5 
9.  I enjoy attending advisory. 1 2 3 4 5 
10. I prefer to meet one on one with my 
advisor instead of in groups. 
1 2 3 4 5 
  
  
1. What are your interests outside of school?__________________________________ 
__________________________________________________________________________________
__________________________________________________________________________________ 
  
2. I would like MORE of these activities and topics in Advising Period (Circle all that apply) 
  
Current Events         College Prep             Team Building Peer Pressure  
Personal Identity     Group Games          Personality testing   Stress Management 
Read Aloud              Goal Setting          Career Testing          Family Heritage Physical 
Activity  Self-Esteem              Safe Sex Discussion          Other_________ 
Silent Reading          Problem Solving       Relationship Skills    
  
3. I would like LESS of these activities and topics in Advising Period (Circle all that apply) 
  
Current Events         College Prep             Team Building Peer Pressure  
Personal Identity     Group Games          Personality testing   Stress Management 
Read Aloud              Goal Setting             Career Testing          Family Heritage Physical 
Activity  Self-Esteem              Safe Sex Discussion          Other_________ 
Silent Reading          Problem Solving       Relationship Skills    
  
4. What are advisor qualities that help you feel comfortable to share in your advisory 
group?_________________________________________________________________ 
__________________________________________________________________________________ 
  
5. What is your focus or goal during advising most often?  
__________________________________________________________________________________
__________________________________________________________________________________ 
6.  What is your biggest fear about getting a job or going to college?  
__________________________________________________________________________________
__________________________________________________________________________________ 
 
Results 
 The majority of students showed that they had been a part of the current advisory program 
for 1 year (19/34 students). 
 The next large group of students showed that they had been a part of the current advisory 
program for 2 years (10/34 students) 
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 The remainder students showed that they had been a part of the current advisory program 
for 3 years (4/34) and only one (1/34) stated they had been apart for a couple of weeks. 
  
Likert scale: 
 The majority of the students feel that important topics are discussed in advisory (16/34), it's 
a great place to get to know peers (17/34), feel like their advisor knows them well (18/34), 
and feel comfortable going to their advisor for help (23/34). 
 When asked how comfortable they were with the following questions, the majority of 
students answered, “I think so.” 
 Going to advisor for issues relating to outside of school 
 Sharing with their peers in advisory 
 Whether they enjoy attending advisory 
 There were a large majority that stated they would prefer to meet one on one with advisor 
instead of in a group setting. 
  
Open-ended: 
The major themes that came out of the completed open-ended relating to the interests the students 
held outside of the school environment included 
 Drawing (art) 
 Helping others 
 Sports (soccer, skating, walking) 
 Family/friends 
 Spending time with their kids 
 Web surfing 
  
Select all that apply: 
The main activities and topics students would like more of in Advisory period include: group games, 
college prep, relationship skills, stress management, and current events. The results from students 
was: 
 Group games (13), college prep (12), Relationship skills (9), Stress management (8), current 
events (8), Physical activity (7), Goal setting (7), Team building (6), career testing (6), Safe sex 
education (5), Self esteem (4), Silent reading (4), Family heritage (4), Personal identity (4), 
Peer pressure (4), Problem solving (3), Read aloud (2), 
 
 The main activities and topics students would like less of in Advisory Period include: read aloud, 
personality testing, and silent reading. The results from students was: 
 Read aloud (9), Personality testing (7), Silent reading (7), Family heritage (6), Group games 
(5), Stress management (5), Personal identity (4), Relationship skills (4), Current events (3), 
Career testing (3), Physical activity (3), Safe Sex Discussion (3), Problem solving (3), Self-
Esteem (2), and (2) other students stated “We don’t do anything in advising.” 
  
 
Miller Education Center Advisory Program: Needs Assessment 
 
 
Appendix C 
 
SWOT Analysis – Miller Education Center 
 
Strengths 
● Small staff to student ratio 
● Resources (community) 
● In school day care (for student parents) 
● Modified curriculum  
● shorter school days 
● After school programs have established 
positive outcomes with building social 
interactions among peers 
● Sandra’s relationship with MEC 
● Regular student/staff meetings 
● Positive staff attitudes 
● Ambassadors club (student leadership 
mentored by Stan) 
● Staff members motivated to help students 
succeed  
● Students identified that advisory is 
somewhat helpful to them through survey  
Weaknesses 
● Staff turnover 
● Lacking scheduling time 
● Lack of funding 
● Lack of interest from students  
● Lack of motivation from students 
● Limited number of staff  
● No prior advisory programming based on 
resilience  
● They need an established process for 
evaluating the effectiveness of new 
programs 
● Lack of graduation completion  
Opportunities 
● Development of a new advisory program 
based on resilience  
● Students will have the opportunity to learn 
new skills from activities within Advisory 
● Opportunities for peer-leadership and 
mentoring 
● The at-risk youth can potentially become 
mentors for other children as the program 
progresses 
● There is potential for social and cultural 
development 
● Students could discover new and productive 
roles that are otherwise undetected within 
school setting 
● Mentors  
● Strengthening relationships with community 
partners like Pacific 
● Teaching students new skills that will help 
them prepare for future career 
opportunities and higher education  
● Compare redesigned curriculum to other 
successful advisory curriculums 
Threats 
● Low graduation rate 
● Poverty stricken neighborhoods  
● Distribution of drugs 
● lack of faculty support (less than 100%)  
● Students may view advisory as part of the 
school day  
● Attendance and participation will be a factor 
with development of advisory 
● Overarching culture/society has negative 
perception/stereotypes of this population 
(at-risk youth) 
● Student/citizen issues (poor 
preparation/illiteracy) 
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Appendix D 
P-E-O model comparison:  “Resiliency-Based approach” increases occupational performance for at-risk youth 
 
 
 
 
 
 
 
 
 
 
PEO1 – Effect on occupational performance due to 
barriers for those labeled “at-risk youth” 
 PEO2- Occupational performance after success in 
resiliency-based approach to advisory programs 
Person: 
 Behavioral issues 
 Lacking motivation 
 Low self-efficacy 
 Criminal behaviors 
 Insecure attachment 
 Exposure to emotional/physical abuse 
 Person: 
 Perceptiveness of social behaviors 
 Enjoy learning 
 Creativity 
 Positive expectations 
 Self motivation 
 Development of role identity 
Environment: 
 Poverty 
 Low SES 
 Lacking stability 
 Lacking supportive parents 
 Lacking access to healthcare 
 
 
 Environment provides: 
 Caring and support 
 Opportunity to learn life skills 
 Communicates high expectations 
 Access to resources 
 Emphasis on building community 
 Reflective practice 
 Opportunity for meaningful occupation 
 Encourages social bonding 
Occupation: 
 Students 
 Parents 
 Part-time employees 
 
 Occupation: 
 Academic success 
 Gainful employment 
 Able to manage stress and anxiety 
 Improved confidence to care for self & 
children 
 
Person 
Environment 
Occupation 
Resiliency-based approach to 
advisory program increases 
the occupational 
performance of students by 
enhancing the interactions 
between person, 
environment & occupation 
Person 
Environment 
Occupation 
For at-risk youth, 
decreased occupational 
performance attributed 
to different barriers 
related to person-
environment-
occupation factors. 
 
PEO1 PEO2 
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Appendix E 
 
Action Plan 
 
1. Develop 2-4 activity modules for advisory 
program based on resiliency  
● Narrow our focus to specific chosen areas 
of resiliency to be covered in the advisory 
program 
● Develop specific activities that relate to 
the characteristics of resiliency  
February 1, 2014 
2. Train MEC staff on resiliency based approach 
and pilot modules 
● Teachers will incorporate the resiliency 
approach or model into their advising 
sessions with the youth.  
March 1, 2014 
3. Train OTD students on resiliency based 
approach  
March 31, 2014 
4. Pilot 2-4 activity modules with OTD students  April 1, 2014 
5. Collect feedback from OTD students on the 
effectiveness of activity modules 
April 1, 2014 
6. Develop remainder of activity modules for 
advisory program  
April 15, 2014 
7. Use opportunities with OTD 625 to implement 
added activity modules with MEC youth  
April 30, 2014 
8. Develop and implement a pretest/posttest 
survey to test the effectiveness of the advisory 
program based on resilience.  
May 1, 2014 
 
 
































